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Individual Education Plan 
IEP (PR-07)

Roles and Responsibilities

· Each student enrolled in Regent High School will be assigned an Intervention Specialist to be their Intervention Specialist. Caseloads are to be approved by the Director and Assistant Director of Special Education.
· The following roles and responsibilities are not exclusive, but are meant to provide guidance:

· The Director of Special Education is responsible to:
· Provide guidance, training and development to all employees listed below
· Act as District Representative for all team meetings involving allocation of resources
· Act as District Representative where mediation is required
· Participate in team meetings as requested by parent or IEP Team
· Facilitate Change of Placement when considering Alternative Learning Placement
· Work with school Director to set up special transportation Facilitate district Internal Monitoring procedures
· Work with district CTE administrator(s) to develop and monitor pathways to CTE for students with disabilities

· The Assistant Director of Special Education is responsible to:
· Facilitate Caseload Management
· Facilitate and/or complete IEP/ETR Intake Process
· Facilitate Change of Placement within district continuum of services
· Facilitate Manifestation Determination
· Assist with identifying need for and delivery of Professional Development
· Consult with team members to oversee all service delivery and report any concerns to Director of Special Education
· Provide 1:1 and small group support to Intervention Specialists for the transition process

· The Intervention Specialist (including Case Managers) are responsible to:
· Facilitate IEP Development
· Facilitate IEP Meeting Schedule
· Schedule Team Meetings (on Google Calendar)
· Student and Parent Advocacy
· Consistent communication with parents and stakeholders
· Facilitate Progress Monitoring
· Maintain Transition resources/transition assessments
· Develop relationships and partnerships with local agencies and businesses (i.e. OOD).
· Maintain special education files in the building (IE: Blue Folders)
· Monitor Least Restrictive Environment
· Facilitate development of Transition Plans
· Develop and foster pathways to post-secondary education, employment, and independent living
· Ensure implementation of Transition Activities and Services
· Monitor and/or deliver Specially Designed Instruction, accommodations, and modifications
· Report to Assistant Director of Special Education any concerns over service delivery
· Provide data to support MTSS team
· Inform staff of students with 504 accommodation
· House 504 documents with special education files

· The Related Service Provider is Responsible to:
· Provide services as agreed to by the IEP team and in accordance to the IEP
· Consult with team members to implement and integrate strategies
· Provide services in the Least Restrictive Environment
· Progress monitor
· Track, monitor and record service delivery, including minutes, as prescribed by IEP
· Be an active member of the IEP team and assist in IEP development as appropriate
· Provide data to support MTSS team
· Update 504 evaluations and 504 plans (School Psychologist)

· General Education Teachers are responsible to:
· Deliver services as outlined by the agreed upon IEP/504 plan (See section 1.7 of this handbook)
· Track, monitor and record service delivery, including minutes, as prescribed by the IEP
· Progress Monitor
· Perform duties as described in Chapter 2 of this handbook
· Participate and make recommendations in IEP Team Meetings
· Contribute to and implement the Functional Behavioral Assessment (FBA) and Behavior Intervention Plan (BIP) as relevant
· Provide data to support MTSS team

· School Director are responsible to:
· Participate in all ETR and IEP meetings as the District Representative
· Set up special transportation as required for students with disabilities in accordance with the IEP
· Work with district CTE administrator(s) to develop and monitor pathways to CTE for students with disabilities
· Facilitate Manifestation Determination
· Inform intervention team of enrollment, suspensions, students working remotely and student withdrawals
· Ensure general education teachers provide and document accommodations as outlined in the student’s IEP and/or section 504 plan
· Ensure Enrollment Specialists are checking ODDEX for new transfer students with special education history
· Develop and foster pathways to post-secondary education, employment, and independent living



Chapter 1 -- PR-07 -- Individualized Education Program (IEP)

IEP Practices 
· Unless otherwise specified, the Intervention Specialist is responsible for following guidelines specified in Chapter 1.
· The Intervention Specialist is to use the Regent High School IEP Checklist as a resource to ensure the quality and compliance of the IEP document. 
· It is recommended that the Intervention Specialist consult with your Special Education Supervisor if you have questions about completing the Regent High School IEP Checklist.

IEP Cover Page
· Check demographic information; Child and Parent/Guardian (name, address, phone number, email).
· District of Residence - The district of residence and district of service should reflect your school name.
· If the child is foster placed, differentiate whether Children Services has Temporary or Permanent Custody.
· If Children Services has Temporary Custody, attempts to invite the parent to the meeting are necessary before contacting a parent surrogate
· If Children Services has Permanent Custody, the parent has lost all rights and a parent surrogate must be contacted to act in place of the parent
· Other Information - ie. list medical information, medications. DO NOT LIST DISABILITY!
· Meeting Date - Check Appropriate Meeting Type (ie: Initial, Annual Review, Amendment)
· IEP Timelines - check, check and recheck ETR and IEP timelines
· Look at previous documents to confirm dates
· Amendments occur at a separate meeting from the initial or an annual review 

  Resource(s):

Regent High School IEP Checklist
IDEA Definition of Parent

Future Planning
· This section is based upon student input. Enter a statement or short paragraph that summarizes the child’s skills and interests in relation to the child’s goals for education and employment after high school.
· This statement should be based on a discussion with the child and the child’s family about the child’s future including the coming school year, and the plans for the child’s life after graduation from high school.
For younger children (grades K-6), the emphasis of this statement will be the school component. For older children (grades 7-12), the emphasis of this statement will be postsecondary education goals and employment outcomes. The team should give consideration to postsecondary independent living goals for the child.
IEP Team should consider:
· Interests of child
· What child wants to do after high school (older students)
· What parents want the child to do.
· Must note parent input or student feedback in this section.

Resource(s):
Example Parent Input Form K-5
Copy of K-5 Parent Input Google Form

Example Parent Input Form 6-12 
Copy of Parent/Guardian Input Google form

General Education Input Form 	
Copy of General Ed Input Google Form

9-12 Student Inform Form

Special Instructional Factors
Check either “Yes” or “No” based on the child’s needs as summarized in the child’s evaluation team report, progress reports, and other information provided by the child’s parents or school personnel. All items checked “Yes” must be addressed in the IEP.
· If the child’s behavior impedes his/her learning or the learning of others, the YES box needs to be marked by “Does the child have behavior which impedes his/her learning or the learning of others?” If the YES box is checked, there must be a behavior goal. If there must be a behavior goal, there must be a functional behavior assessment plan (FBA).
· If the child has Limited English proficiency, the YES box needs to be marked.
· If the child is blind or visually impaired, the YES box needs to be marked.
· If the child has communication needs, the YES box needs to be marked by “Does the child have communication needs (required ONLY for deaf or hearing impaired )?”
· 	Only check "yes" in the box on section 2 “for children that are deaf or hearing impaired AND have a speech and language goal”.
· If the child has assistive technology devices and/or services needs, the YES box needs to be marked.
· If the child requires specially designed physical education, Adapted Physical Education goal, the YES box needs to be marked.

Profile
The purpose of the profile is to provide a “big picture” of the child, a snapshot of the student.
Profile should include:
· Background information -- Paragraph on current grade level, location of services, and educational progress
· Description of the student’s strengths and interests as well as information and concerns from the parent
· General statement of ability from ETR -- summarize cognitive and academic strengths and weaknesses in accordance to most recent ETR
· Identified needs in the area of… (ex. Academic areas, adaptive behavior, socio-emotional, speech, OT, PT)
· Evidence that there is alignment between the academic needs identified in the ETR and the annual goals or evidence in the IEP that the IEP team, based on the severity of needs, decided to prioritize addressing the needs.
· There is alignment between the functional (adaptive living) needs identified in the ETR and the annual goal or evidence in the IEP that the IEP team, based on the severity of needs, decided to prioritize addressing the needs.
· Address the 3rd grade reading guarantee, if checked “no” in section 10.
· Summary of results on state and district wide assessments
· Information pertaining to students Reading Improvement and Monitoring Plan (if applicable) (See #4 below for more guidance
· Information about availability of FBA and BIP (if applicable)
· Medical and Safety information, if applicable
· Any other important information not stated anywhere else (ie: Transportation plan)
· For children of secondary transition age, include information related to adult living, working, and learning that will not be included in the present levels of academic achievement and functional performance because they do not relate to any of the child’s goals.

For students on the Autism Scholarship
· Districts are required to address the issue of earning credits towards graduation as well as the issuance of a diploma with all students in grades 9-12 prior to the child participating in the autism scholarship program. Those decisions must be recorded on the child's IEP in the profile.
For students who have a RIMP (From Olivia Schmidt, OEC, on 3/5/2018)
· When the IEP team is completing the IEP Profile section they should include the vital information from the RIMP that is going to impact the education of the child. A child that has a RIMP may or may not be a child that has an IEP for Reading. The team would want to consider what the information may help them understand about the way the student is being successful in learning to improve their reading abilities.
· How could they incorporate these techniques into supports and services, or how could they assist the Reading Improvement Teacher to be able to meet the students’ needs better?
· What data is available?
· What is the baseline data, what are the progress check points showing?
· Was there a recalibration or redesign of intervention for the Reading Improvement plan?
· What areas are they working on…. What are the areas of strengths and weaknesses? What instructional strategies are they utilizing?
· What is the setting?
· How is the strategy delivered?
· For how much time in one sitting?
· What do the diagnostic assessments tell you?
· Is this one-to-one, small group?
· The IEP team needs to review the RIMP and utilize the information to enhance the supports and services for the students ability to access and make progress in the General Curriculum.
For students who require ESY:
· Regression and recoupment data supporting the need if determined at Annual Review
· Or, if the team is meeting outside of annual review, all applicable data supporting or refuting the need
[bookmark: _heading=h.g0i9n7vvvzx1]Extended School Year
[bookmark: _heading=h.aosna59nqg3u]
· [bookmark: _heading=h.mjsbnsb2jr0a]At each IEP meeting for a child with disabilities, the IEP team must determine whether the child is eligible for extended school year services (ESY) and, if so, make subsequent determinations about the services to be provided.

	In considering whether a child is eligible for ESY services, the IEP team should consider the following:
· Regression and Recoupment
· Data shows likelihood of severe or substantial regression and/or the amount of time to recoup skills/behavior is predicted to be substantially longer than that of students without disabilities;
· OR the impact of predictive factors indicates a need for ESY services
· Any data used to determine qualification for ESY must be documented in the Profile and supported by progress data.
			All ESY decisions should be made prior to May 1 of each year
· The IEP Team must report data, goals requiring ESY services, and recommendation for frequency and duration to the ESY coordinator by May 1 of each year 
· Progress towards ESY goals must be provided upon conclusion of services
· Resource(s):

Best Practices in Planning for ESY (Walter/Haverfield legal guidance), April 2019 

Postsecondary Transition
· Transition sections must be completed starting when the student turns 14 any time during the IEP cycle or older.
The student becomes a mandatory member of the IEP team once he/she turns 14. As a result, the student MUST be invited to any team meeting when transition is a topic.
· The Intervention Specialist should take into consideration the following: A statement of transition service needs of the child that focuses on the child’s course of study and students must be invited to attend (Beginning when a student turns 14 within the IEP period)

· Age appropriate transition assessments (AATA) must be differentiated by goal:
· Post-Secondary Education and Training,
· Competitive Independent Employment;
· Independent Living

· There must be at least two adult driven transition services/activities per goal:
· Post-Secondary Education and Training;
· Competitive Integrated Employment;
· Independent Living

· Identify the courses of study the student should follow in order to be able to achieve their goals:
Four years of English language arts
Four years of mathematics courses including a requirement for Algebra 2
		Three years of social studies courses
		Three years of science courses
		Six elective courses including 
		One full credit in fine arts and a half credit each of health and physical education	

· Identify the goal number that the transition activity/service is related to
· Students with deficits in adaptive behavior, behavior, or any other area that may adversely affect their ability to live independently should have an Independent Living goal
· Transition Service Progress Report is to be distributed as frequently as the IEP Progress Report

The Intervention Specialist should use the Indicator 13 Checklist to ensure the transition plan meets all components of Indicator 13.

Resource(s):
Indicator 13 Checklist

Indicator 13 Form A

Indicator 13 Form B

 Indicator 13 FAQ

Measurable Annual Goals

· Enter the number and name of the goal.

· Record the academic content area, based on Ohio's academic content standards that is affected by the child's disability. If the area that is affected by the child's disability is not included in the academic content standards because it is an area of functional need, such as behavior or communication, record the area of functional need such as “behavior” or “communication” in the space provided.

	Present Level of Academic Achievement and Functional Performance (PLOP) must include:
· Paragraph 1 -- Past
· Summary of last year’s IEP goal and progress made based on progress report, including where the student started and where the student ended; (or)
· If initial IEP, data from the evaluation indicating baseline
· Paragraph 2 -- Present
· Summary of current daily academic/behavior and/or functional performance (strengths and needs)
· Present levels must be presented in the form of the goal (Using language such as “Student can currently…”)
· Additional baseline data provided for developing a measurable goal (Ex. ETR results, if current (within a year); formative, curriculum-based, transition, functional behavior assessments) is helpful, but not mandatory.
· Address the 3rd grade reading guarantee (if appropriate), if checked “no” in section 10.
· Paragraph 3 -- Future
· A statement of impact. A comparison to same grade level standard, also using language consistent with the goal.
· 
· [bookmark: _heading=h.u61jciyt4x3p]A measurable annual goal must contain the following:
· Clearly defined behavior or action: the specific action the child will be expected to perform (Ex. Student will be able to…).
· The condition (situation, setting or given material) under which the behavior is to be performed (Ex. “When given/presented with…”, “Across all academic settings…”).
· 	Performance criteria desired: the level the child must demonstrate for mastery and the number of times the child must demonstrate the skill or behavior (Ex. “85% accuracy on 3 out of 4 assessed trials…”).

· When determining the goal/s, consider the following:
· There must be evidence that there is alignment between the academic needs identified in the ETR and the annual goals or evidence in the IEP that the IEP team, based on the severity of needs, decided to prioritize addressing the needs.
· There is alignment between the functional needs (adaptive living) identified in the ETR and the annual goals or evidence in the IEP that the IEP team, based on the severity of needs, decided to prioritize addressing the needs. You MUST have a functional goal for cognitively delayed students.
· The educational needs summarized in Section 2: Team Summary of the ETR must be reflected in the IEP as annual goals, or as statements prioritizing need. (ie: focus on one area as opposed to another)
· If a need, academic/functional, is not addressed through the development of a measurable annual goal, then provide a justification (in the Profile Section 3)

Other key factors of measurable annual goals:
· All preschool IEP must contain annual goals that address the child’s functional area of need.
· Measurable annual goals are statements in measurable terms that describe what can be taught to that child using specially designed instruction within a twelve-month period.
· There must be a direct relationship between each measurable annual goal and the present levels of academic achievement (PLOP) and functional performance that precede it.
· The goal must be measurable on its own.
· From year to year, the IEP must increase in complexity and move towards more inclusive environments relative to the student’s progress and demands of the general education curriculum and activity or the IEP decreases in complexity as a result of adjustments made to reflect the student’s current needs and capabilities.

Method and Frequency for reporting the child’s progress to parents
· When selecting your method for measuring a child's progress towards an annual goal, understand each method should be reported in the progress report. Refer to implications for instruction in the ETR Summary for recommended methods and frequency.
· Frequency -- written report, in accordance with the school calendar

Resource(s):
Writing Measurable Goals
How to Monitor Progress
Ohio Learning Standards (including Early Learning and Extended) O*Net (Skills required for the job)


[bookmark: _heading=h.z4hn5mm8s8mh]Description of Specially Designed Services

Specially Designed Instruction
· SDI means adapting, as appropriate to the needs of an eligible child under this rule, the content, methodology, or delivery of instruction:
· To address the unique needs of the child that result from the child’s disability; and
· To ensure access of the child to the general curriculum, so that the child can meet the educational standards (ORC 3301-51-01)

· The Intervention Specialist and the General Education Teacher must align Specially Designed Instruction with the needs listed in the ETR for the child.
· [bookmark: _heading=h.w21lsgfmk34f]What must be included under SDI?
· Each goal must be addressed separately in the Specially Designed Instruction.
· The IEP must specifically identify the provision of Specially Designed Instruction and describe the nature of the instruction that aligns with the needs of the child and supports achievement of annual goals.
· The IEP specifically must specify the location of services. The location of services must be narrowly defined,(one location per SDI box).
· If there is more than one location, each location must show the specially designed instruction that will be provided in that location (ie: separate line per location).
· The statement of Specially Designed Instruction must specifically identify the amount of time and frequency of services the child will receive toward the specified goal. The information is clear and understandable to the parent. Preference of frequency should be weekly. Duration should be differentiated by student need.
· The team must identify who (provider title) is responsible to deliver the SDI. No more than one provider can be responsible at the same time unless the class is co-taught and providers share responsibility for SDI during the same moment in time.


Related Services
· Related Services includes transportation and such developmental, corrective and other supportive services as are required to assist a child with a disability to benefit from special education, and includes speech-language pathology and audiology services, interpreting services, psychological services, physical and occupational therapy, recreation, including therapeutic recreation, early identification and assessment of disabilities in children, counseling services, including rehabilitation counseling, orientation and mobility services, and medical services for diagnostic or evaluation purposes. Related services also include school health services and school nurse services, social work services in schools.
· [bookmark: _heading=h.z1wi2hdml87t]What must be included under Related Services?
· The IEP must specifically identify the provision of related services that align with the needs of the child and support achievement of annual goals.
· The IEP must specifically identify where related services will be provided. The Location must be narrowly defined and specific.
· There should be one statement per location of services.
· The IEP must specify the amount of time, duration and frequency of related services that will be provided. Preference for frequency should be weekly or monthly. Duration should be individualized toward the student's needs.
· The information must be clear and understandable to the parent.

Assistive Technology (AT)
· AT is defined as any device, item, piece of equipment, or product system, whether acquired commercially off the shelf, modified, or customized, that directly assists a child with a disability to increase, maintain, or improve his or her functional capabilities. A medical device that is surgically implanted or the replacement of such a device is not included under the term assistive technology device. Check box in section 2 regarding assistive technology.
· Assistive Technology Service: Any service that directly assists the child in the selection, acquisition or use of an assistive technology device.
· The IEP must include identified assistive technology and/or services the child needs.
· [bookmark: _heading=h.yiefkjflp1g8]Examples:
· Calculator, special chair, FM system, text-to-speech devices or pen reader, pencil grip, bumpy cushion, low and high tech communication devices

Accommodations
· Accommodations provide access to course content but do not alter the scope or complexity of the information taught to the child.
· The IEP must describe accommodations provided to the child and explain the conditions for and the extent of the accommodation.
· [bookmark: _heading=h.am16butv5cn2]Common Examples
· Extended time(specifically defined); preferential seating; read aloud per ODEW guideline; use of writing checklist; picture schedule
· The team does not have to specify goal addressed, provider of service, or location of services as a child must have access to their accommodations across all environments through all educational or service providers



Modifications
· Modifications refer to changes made to the content that students are expected to learn where complexity of materials is altered from grade level curriculum expectations. When an instructional or curriculum modification is made, sometimes the nature and severity of the student’s disability requires that the materials for the student are changed.
· The IEP must describe the type of modification and the extent of the modification provided to the child. Modifications of the curriculum result in the child being taught the same information as the same-age and grade-level peers, but with less complexity.
· The IEP must explain how the curriculum is being modified.
· The IEP must identify the subject(s) that will be modified
· [bookmark: _heading=h.36xzlhc7a128]Common Examples
· Using the Ohio Academic Extended Standards; Changing scope or expectation of assignment.
· The team does not have to specify goal addressed, provider of service, or location of services as a child must have access to their modifications across all environments through all educational or service providers

Supports for School Personnel
· May include any kind of identified support to aid individuals responsible for delivering specially designed services
· The IEP must describe support(s) to school personnel who may need assistance implementing the child’s IEP.
· For each support, the team must list the school personnel to receive the support, the specific support that will be provided, who will provide the support, and when the support will take place.
· Examples
· Aide Services; Consultative Services; Training
· If a PTA or COTA is used to support the PT or OT in providing the services outlined in Related Services, a description must be placed in support of school personnel

Resource(s):

Ohio Accessibility Manual
[bookmark: _heading=h.njpi7zd0w2ju]Transportation as a Related Service
Transportation as a related service means vehicle transportation service that is directly related to the child’s disability. This specialized service shall be provided based on the unique needs of the child. The IEP team will need to consider what, if any, specialized equipment or personnel such as special or adapted vehicles, lifts, ramps, aides, or medical personnel are needed to transport the child safely. This may include fitting and/or retrofitting vehicles with specialized equipment such as car seats, safety vests, and securement systems.
School district transportation personnel shall be notified of the IEP by the Building Director when transportation is required as a related service and when the child’s needs are such that information to ensure the safe transportation and well-being of the child is necessary to provide such transportation.
The IEP team will use the Transportation Flowchart to determine if Transportation is needed as a related service.

Resource(s):

Transportation of Students with Disabilities

Nonacademic and Extracurricular Activities
The District must take steps, including the provision of supplementary aids and services determined appropriate and necessary by the child’s IEP team, to provide nonacademic and extracurricular services and activities in the manner necessary to afford children with disabilities an equal opportunity for participation in those services and activities. While all children with disabilities must have an opportunity to participate in all activities and be able to exercise that opportunity, this does not mean that all children with disabilities will participate
Nonacademic and extracurricular services and activities shall include counseling services, athletics, transportation, health services, recreational activities, special interest groups or clubs sponsored by the school district, referrals to agencies that provide assistance to individuals with disabilities and employment of children, including both employment by the school district and assistance in making outside employment available.
General Factors

Answer each question in this section by checking the appropriate box. The IEP team is to consider each of the bulleted items. The team should determine, “yes” or “no.”
· The IEP team should answer questions “yes” or “no” during the team meeting to each question

Special Instructions for TRGR Question
· This question must be answered for all students
· Grades K-3: Must answer “yes” or “no”
· When “no” is selected it prompts the writer as a reminder to provide appropriate data in the Student Profile and/or in the PLOP (see 1.3 (4) for more details).
· Grades Pre-K, 4-23: Answer “not applicable”

[bookmark: _heading=h.qpnam5natprx]Least Restrictive Environment
It is the responsibility of each school district to ensure that, to the maximum extent appropriate, children with disabilities, including those in public or private institutions or other care facilities, are educated with children who are not disabled. Special classes, separate schooling, or other removal of children with disabilities from the regular educational environment occurs only when the nature or severity of the disability is such that education in regular education classes, even with the use of supplementary aids and services, cannot be achieved satisfactorily.
Least Restrictive Environment statement should include:
· The IEP includes a justification for why the child was removed from the regular education classroom, and is based on the individual needs of the child, not the child’s disability.
· Reflects that the team has given adequate consideration meeting the student’s needs in the regular classroom with supplementary aids and services.
· Documentation that the nature or severity of the disability is such that education in general education classes, even with the use of supplementary aids and services, cannot be achieved satisfactorily. Describes potential harmful effects to the child or others, if applicable.
· For students moving from preschool special education to kindergarten, information including the Early Learning Assessment, and the Child Outcomes Summary Form; parent information; previous setting was an EC classroom or not; severity of the disability and adequate supports, should be found.


Resource(s):

Regent High School LRE Decision Tree
LRE Checklist

[bookmark: _heading=h.4wcr28wuhmyi]State and District Wide Testing
“Is the child participating in the Alternate Assessment for students with Significant Cognitive Disabilities (AASCD)?
· As a team, during the team meeting, use the Ohio AASCD Decision Making Framework to determine if the alternate assessment is appropriate.
· If the team agrees the student qualifies to take the alternate assessment, the Ohio AASCD Participation Criteria document needs to be completed, signed, and attached to the IEP.
· Justification must also be provided.
· 	Example -- “The student has a significant cognitive disability that significantly impacts his/her intellectual functioning and adaptive behavior. He/she receives instruction derived from the OLS-E (Ohio Learning Standards-Extended) that are appropriate and challenging based on his/her knowledge and skills. He/she also requires extensive, repetitive, individualized instruction and support to achieve measurable gains, uses substantially adapted materials and individualized methods of accessing information in alternative ways to acquire, maintain, generalize, demonstrate, and transfer skills across multiple settings. “
· If No, select and move onto next question
“Will the child participate in district wide and statewide assessments with accommodations?”
· If the answer is “No,” move to the next question.
· If Yes, select and follow the steps below:
· District testing -- These are district sanctioned district-wide assessments delivered to all students in one or more grade levels
· If there is an Accessibility Manual produced by the assessment vendor, use the exact and precise language, including the category heading
· i.e: MAP uses “Universal Features;” “Designated Features,” and''Accommodations”
· Specify for each category. If none are recommended, write none.
· For any areas not assessed, leave all columns blank
· Statewide testing -- Ohio State Tests (OSTs)
· Use the most recent Ohio Accessibility Manual’s precise and exact language to determine:
· Administrative Considerations
· Universal Tools
· Designated Supports
· Accommodations
· Specify support for each category. If none are recommended, write none.
· For any area assessed, define the area, assessment title, and accommodations. Do not leave any column blank
· For any areas not assessed, leave all columns blank
· ACT Should go in the “Other” Category
· ACT Testing -- From ODEW on 9/5/2018: The department recommends that IEP teams do not document in IEP what accommodations a student will receive on tests that require application for and vendor approval of accommodations, such as college and career readiness tests. Instead, the department recommends that IEP teams document on the student’s IEP what accommodations the school will apply for on behalf of the student. IEP teams can ensure that schools do apply for accommodations noted on an IEP in a timely manner. IEP teams cannot be sure that a vendor will approve an application for any accommodation.


Resources:
Ohio AASCD Decision Making Tool
Ohio Accessibility Manual for Ohio's State Tests
Requesting Accommodations and English Learner (EL) Supports
Third Grade Reading Guarantee (ODEW)


[bookmark: _heading=h.osynkla7xcch] Exemptions

	Third Grade Guarantee
· Indicate whether or not the TGRG is applicable or not
· If it is applicable, indicate whether or not the child has a significant cognitive disability.
· Check yes if the student is participating in the Alternate Assessment as determined in Section 12
· The child does not have to take the reading diagnostic assessment nor have a RIMP
· Check “No” for all other children
· The child does have to take the reading diagnostic assessment and must have a RIMP
· Indicate whether or not the child will be exempt from the retention provision of the TGRG

	Graduation Tests
· If the student will be in the 9th grade or beyond at any point of the IEP, check “Applicable.” If not, check, “NA”
· Indicate whether or not the child will be excused from the consequences of not passing required graduation tests
· This is a team decision but requires the approval from the District Representative
· For any assessment by which the excusal is relevant, provide:
· Category (Indicate the specific test)
· Course Title (What we call the course)
· Justification -- must be a specific justification for each test that is exempted
Other Assessments
· Indicate whether or not is applicable (Example -- Exemption from the ACT)
· Indicate the Assessment and provide justification
· For high school students taking the ACT, the district will need the ACT Request Form for Accommodations to be signed by parent/guardians before the district can request these accommodations for the student who is taking the ACT.
· For students taking the ACT as a state funded requirement in the 11th grade:
· Students on the Alternate Assessment are eligible for exemption
· Students who have an Intellectual Disability are eligible for exemption
· In either case above, it is not mandatory they are exempted
Resources:
ODEW ACT Exemption Guidelines and other ACT Q&A Third Grade Reading Guarantee Guidance Manual
Meeting Participants
CHECK the dates (dates will self-populate from the front page of the IEP Effective dates). Date of next review should be 1 day less than a year from the meeting date of the IEP
Check the box/es of the setting of the IEP meeting
The IEP Team consisted of the following (*Required members; **Required member if transition is discussed)
· Student**
· Parent*
· Guardian/Foster Family
· Regular Education Teacher*
· Intervention Specialist*
· District Representative (authorized to allocate funds)*
· Person qualified to interpret instructional implications participated in the meeting and signed the IEP(related service personnel)
· Surrogate (if needed)*
A member of the IEP team may be excused from attending an IEP team meeting, in whole or in part, if;
· The parent and the school district consent, in writing, to the excusal; and
· The member submits, in writing to the parent and the IEP team, input into the development of the IEP PRIOR to the meeting.
· NOTE -- Excusal Form MUST be completed prior to the meeting.
· An Excusal must be agreed to for any required member of the team who has been invited in the PR-02 (Parent Invite)
· If the student is transition age and will not attend, they must be excused as well
A related service provider can sign as “People not in attendance who provided information and recommendations” as long as the parent has not been previously informed the provider would be present in PR-02

Resource(s):

Excusal Form (OP-5)


Signatures
Choose the appropriate signature line:
· Initial IEP -- Appropriate only for Initial IEP
· Written Parental Consent is required to initiate services
· If a parent signs not providing consent, the parent has revoked services
· IEP Annual Review -- Not a Change of Placement
· Parent can agree without written parental consent
· IEP Annual Review -- Change of Placement
· Written Parental Consent is required to change placement
Procedural Safeguards Notice
· Indicate Format (Electronic or Hardcopy)
· Electronic can be delivered by device (ie: flash drive) or to the parent email
· If sent home, indicate on what date and record in the parent contact log
Transfer of Rights at Age of Majority
· Typically completed in the IEP Cycle whereby the student is 16 at the annual review
· Parents must be notified that the student will take ownership of their rights upon their 18th birthday unless the parent makes legal arrangements otherwise. Since legal action is required to maintain parental rights beyond age 18, informing them of this process before age 17 allows parents the time to follow appropriate steps
· Language from Operating Standards: Transfer of parental rights at age of majority (1) Beginning no later than one year before a child with a disability (except for a child with a disability who has been determined to be incompetent under Ohio law) reaches the age of majority under Ohio law (eighteen years of age), the IEP must include a statement that the child and parent have been informed of the child’s rights under Part B of the Act that will transfer to the child upon reaching the age of majority.
Copy of the IEP
· Provide a copy of the IEP to the parent at time of team meeting if possible.
· If not, indicate when the IEP will be sent
· Document in parent attempts when IEP is provided or sent

Chapter 2 - IEP Verification

All Intervention Specialists, General Education Teachers, and Related Service Providers who are serving students with disabilities must:
· Have quick access to a copy of the IEP(s)/IEP SUMMARY
· Be able to discuss the contents of the IEP, particularly parts that require personal responsibility
· Have evidence that what is required in the IEP is being delivered, including how, and when
· Have available data for each IEP goal/objective and methodology in data collection
· Have knowledge of specially designed instruction; Related services; Accommodations;
Modifications; and/or Assistive Technology provided as per IEP
· Ensure the setting for instruction as described in the LRE statement is the setting where the student is actually receiving services
· Provide evidence for ongoing Progress Monitoring
· Provide evidence Transition Services are being delivered as written

Progress monitoring evidence and practices in obtaining progress monitoring evidence should be kept in a format that can be easily accessed by all members of the IEP team
· Examples might include:
· Physical Data Binder
· Digital Data Binder (ie: Shared google documents)

Data Binders (either physical or digital) must be kept up to date by any professional outlined in the IEP as having responsibility for SDI or other services

Intervention Specialists, General Education Teachers, and Related Service Providers must collaborate to produce progress reports using the method and frequency outlined by the IEP

Chapter 3 -- Least Restrictive Environment

LRE Defined
· Each school district must ensure that:
· To the maximum extent appropriate, children with disabilities, including children in public or nonpublic institutions or other care facilities, are educated with children who are nondisabled; and
· Special classes, separate schooling, or other removal of children with disabilities from the regular educational environment occurs only if the nature or severity of the disability is such that education in regular classes with the use of supplementary aids and services cannot be achieved satisfactorily.

Determining Placement
· In determining the educational placement of a child with a disability, including a preschool child with a disability, the district must ensure that the placement decision:
· Is made by a group of persons, including the parents and other persons knowledgeable about the child, the meaning of the evaluation data, and the placement options; and
· Is made in conformity with the LRE provisions

The child's placement must be:
· Determined at least annually;
· Based on the child's Individualized education program (IEP); and
· As close as possible to the child's home.

Other considerations:
· Unless the IEP of a child with a disability requires some other arrangement, the child is educated in the school that the child would attend if nondisabled;
· In selecting the LRE, consideration is given to any potential harmful effect on the child or on the quality of services that the child needs; and
· A child with a disability must not be removed from education in age-appropriate regular classrooms solely because of needed modifications in the general education curriculum.

The Intervention Specialist must invite the Director of Special Education (or designee) to all change of placement meetings and provide consultation prior to the meeting

Resource(s):
Regent High School LRE Decision Tree
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· Progress monitoring occurs by the assigned person as agreed to in the IEP with consultation with the Intervention Specialist (if appropriate).
· The Intervention Specialist is required to submit a final progress report using the methods and frequency outlined by the IEP. The progress report is to be submitted to the Special Education Supervisor by due dates issued by the coordinator.
· The Intervention Specialist is required to gather all evidence. The evidence is to be continually collected from all individuals outlined in the IEP.
· Entering Data into Progress Reports
· In the comment section of the IEP Progress Reports - quantitative data must be provided in accordance to the school calendar using the method described in the goal for reporting progress.
· Data must include:
· instructional data collected for each measurable annual goal
· evidence of data analyzed to inform future instruction.
Considerations when entering data:
a. When selecting your method for measuring a child's progress towards an annual goal, understand each method should be reported in the progress report. Refer to implications for instruction in the ETR Summary for recommended methods.
b. Progress reports must be provided to parents of a child with a disability at least as often as report cards are issued to all children.
Progress Monitoring may determine Amendments to the IEP
· Data from progress monitoring drives decisions made to amend the IEP. In amending the IEP based on progress monitoring, there must be evidence:
i. Student progress data is used to assess the effectiveness of each instructional service and strategy to determine if the instructional approach is effective.
ii. Documentation verifies that interventions have been implemented with fidelity (training, observations) prior to request for change.
iii. The decision was made to adjust instruction to promote /increase student learning. Rationale for instructional adjustment is documented. Note: Two reported Limited Progress on Progress Reports in a row constitutes a need for an IEP Team Meeting to amend the Specially Designed Instruction.
iv. Progress monitoring shows the student is not likely to reach his/her annual goals, the district schedules IEP reviews in a timely manner to review and, if appropriate, amend the IEP. Two No Progress reported on Progress Reports constitutes a need for an IEP Team Meeting to change the student’s IEP goal.
v. Parental participation to adjust instructional strategies is actively pursued.
Filing and Sending Progress Reports
· One copy of the Progress Report is to be placed in the blue folder at the building, and one copy mailed home

Chapter 5 -- IEP Amendment

The amended IEP documents the instructional adjustment

How to create an Amendment?
Create an AIEP from the most recent RIEP. Click on the lock icon in the right of the toolbar and select Amend. This creates a formal amendment of the IEP.
· Check “Amendment” on the cover page
· IEP Timelines: Fill in the date of the Amendment meeting. DO NOT change the Effective Dates.
· In the Amendment section, clearly identify the IEP section amended, what changes were made to the IEP, the date of the amendment and who participated in the meeting along with their individual roles.
· Include the pages/sections of the IEP that were amended.
· Sign and Initial Front page and/or complete Section 14, Participants
· If a change of placement, parental consent (via signature) must be completed in Section 15: Signatures

Chapter 6 -- IEP Meeting Protocol

Team Member Responsibilities
· The Intervention Specialist will coordinate, with the parent, the date of the IEP meeting. For RIEP the Intervention Specialist will plan the meeting at least 30 days before the due date of the IEP.
· The Intervention Specialist will schedule the IEP team meeting on Google calendar.
· The Intervention Specialist will invite all related service providers, general education teachers, counselors, probation officers, out of district representatives, and children services as appropriate using Google Calendar invites whenever possible
· The Intervention Specialist is responsible for having all data required in drafting the IEP at least 20 school days before the team meeting
· The Intervention Specialist is responsible for sending a draft IEP home and to your building Director at least 5 school days prior to the date of the team meeting.
· The Intervention Specialist is responsible for facilitating the meeting
· The District Representative is responsible for being knowledgeable about available resources and funding

Foster Place
· If the child is foster placed, differentiate whether Children Services has Temporary or Permanent Custody.
· If Children Services has Temporary Custody, attempts to invite the parent to the meeting are necessary before contacting a parent Parent Surrogate
· If Children Services has Permanent Custody, the parent has no parental rights and a Parent Surrogate must be contacted to act in place of the parent
· Appropriate officials (ie: Intervention Specialist, School Liaison) from Children Services must be invited to any team meeting.
· The Intervention Specialist or other official from Children Services may not provide signed consent in lieu of the parent or parent surrogate.
EMIS
· Intervention Specialist must print, sign, and file the Data Collection Form
· District Representative must also sign the Data Collection Form

Combined Meetings
· Whenever possible, hold the IEP and ETR meetings in succession on the same day
· if it is not possible to hold the ETR and IEP meeting on the same day, the IEP meeting must be held and the IEP implemented within 30 days of the ETR meeting
· if the ETR meeting is to determine initial eligibility (IETR), the IEP meeting cannot be held on the same day as the ETR meeting


[bookmark: _heading=h.a4pdj1cdsrxq]Chapter 7 -- Forms and Resources
Required and Optional Forms can be found on ODEW’s website
· In order to open the Dynamic PDF forms, you must have Adobe updated on your computer and follow the steps below:
· Click the link to download the form
· Open your downloads folder
· Right click the file and select “Open With” Adobe
Data Collection Form (EMIS)
· Located in Samegoal, to be populated and filed in the special education file folder for any team meeting generating official documentation (IETR, RETR, IIEP, RIEP, AIEP, TETR, TIEP)
· Form must be signed by District Representative and Intervention Specialist

Documentation of Attempts
· Must be turned in with any documentation of a team meeting
· May use form located in Samegoal or the OP-09 in ODEW’s Optional Forms
· Multiple attempts using multiple means (i.e. phone call, email, physical mail, etc.) must be made for each team meeting

Prior Written Notice (PR-01)
· To be issued as a result of any team meeting or district decision before the agreed upon actions are implemented
· Must be issued prior to any team meeting where it is known change of placement will be discussed

Parent Invitation (PR-02)
· Used to invite parent to a team meeting
· Used to invite the student (if transition age) to a team meeting

Parent Survey - to collect information to include in the student Profile
· Resource(s):
· Example Parent Input Form K-5
· Example Parent Input Form 6-12 

Excusal Form
· Excusal Form (MUST BE COMPLETED PRIOR TO THE MEETING)
· A member of the IEP team may be excused from attending an IEP team meeting, in whole or in part, if;
(i) The parent and the school district consent, in writing, to the excusal; and
(ii) The member submits, in writing to the parent and the IEP team, input into the development of the IEP prior to the meeting.
IEP Summary
· Intervention Specialist to distribute to ALL teachers involved in the education of student (i.e. - art, music, physical education teachers, general education teachers for every subject) within 10 school days of the first day for students

Transportation 
· Transportation of Students with Disabilities
· See Ohio Operating Standards for the Education of Children with Disabilities, Transportation for more guidance
 Ohio State Tests
· Accessibility Manual
· To be used when determining testing conditions for state assessments
Ohio Operating Standards
· Operating Standards for the Education of Children with Disabilities
Alternate Assessment
· Alternate Assessment Decision Making Tool
· To be used at least annually when determining eligibility for Alternate Assessment. Decision to place any student on the Alternate Assessment must be approved by the Director of Special Education or designee
SameGoal
· IEP Software Resources
· Creating Tasks
· Creating Bank Items
· Copying Existing Tasks
· Electronic Signatures

Chapter 8 --  Career Technical Programs & Special Education

	
1. Students on an IEP participating in CTE
a. Requirements
i. Student must have 11.5 credits and be 17 years of age going on 18 years of age within the school year to participate in any CTE program.

ii. If the student is a minor and wishes to participate in the program the CTE Placement Waiver must be filled out by the Director of the school.
 
iii. If the student is 17 entering the program, the parent must sign the CTE Participation Form before the start of the program.

     2.  ETR/IEP Meeting Procedure Practices:

a. If a student is participating in a CTE program for the first time, the CTE Teacher or CTE Coordinator must be invited to the student’s ETR meeting  IEP Meeting.

b. The Intervention Specialist should gain input from the CTE Coordinator to help develop the student’s Transition Plan.

c. The Intervention Specialist should collaborate with the CTE Teacher to develop a successful academic plan. 

i. The Intervention Specialist and the CTE Teacher should meet regularly to discuss their progress and possible interventions that may help the student succeed in the course work. This meeting should happen a minimum of two times. 

ii. The Intervention Specialist should share the IEP AT-A-GLANCE with the CTE Instructor so it is readily available to them

iii. The Intervention Specialist must inform the CTE Teacher of any testing accommodations.

iv. CTE progress should be included in the students Progress Report.

d. At the beginning of the student’s 11th grade year, the Intervention Specialist should work with the CTE Teacher & Job Placement Specialist to offer suggestions based on the IEP data and transition plan to assist placing the student in a possible career or workforce after they receive their diploma. This planning will take place the student’s 12th grade year and on to post graduation status. 

i. If necessary, the CTE Instructor can give input on the student’s Summary of Performance 
    

Chapter 9 -- Manifestation Determination
1. If a Manifestation Determination happens the first step is to notify the IEP Team 
a. Find out what disability category the student is and adhere to the IEP to make sure appropriate steps were followed. 

b. If a student has a Functional Behavior Assessment and a Behavior Intervention Plan in place, please review the plan to ensure it was followed before implementing the suspension.

      2. Manifestation Determination Process 
a. When to start a Manifestation Determination

i. If a student's collective suspension days extends beyond 10 days, the school is required to notify the parent first by phone and send home the relevant suspension documentation detailing the incident, along with scheduling a Manifestation Determination meeting.

ii. The IEP Team will send a PR-02 to invite the parents to the meeting and a PR-01 to outline the meeting's purpose, discussion topics, and considerations for additional support within the student's least restrictive environment. If the school intends to expel the student, this information must also be included in the PR-01.

iii. The IEP Team must convene the Manifestation Determination meeting within 10 days of the suspension, prior to the student's return to school, with parent participation preferred.

b. Writing the Manifestation
i. During the 10-day suspension period, the IEP Team will collect historical and pertinent incident-related data and document it on the OP-3 Form.

ii. Please complete all fields on the document; if a field does not apply, indicate so in writing.

iii. Save the copy as a draft until the date of the meeting. 


c. The Manifestation Determination Meeting 
 On the day of the manifestation meeting, the team must include all relevant members of the IEP Team as determined by the parent and the school district. A District Representative and the Intervention Specialist are required to attend.

The IEP Team will review the information presented in the document and systematically address each field on the form.

At the meeting, the IEP Team determines whether the student's disability is the cause of the suspendable behavior. If the behavior is found to be related to the student's disability, the IEP Team cannot suspend the student for more than 10 days, except in cases involving serious offenses such as drug involvement, weapons, or causing serious physical injury to another person. 

iv. If the team is in agreement at the end of the meeting, the PR-03 needs to be filled out at the end of the meeting as a draft and then finalized in Same Goal. 

A PR-01 goes out at the end of the meeting discussing the meeting’s outcome and next steps if applicable. 

In addition to the PR-01, the EMIS form needs to be updated based on the manifestation meeting outcome. If the behavior the student displayed is not a manifestation of their disability the EMIS form needs to be submitted.
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10 – Chapter 10 -- Policies, Practices, and Procedures for Addressing Graduation for Students with Disabilities

In compliance with the Ohio Department of Education and Workforce (ODEW) monitoring requirements, our Policies, Practices, and Procedures (PPP) for improving graduation outcomes for students with disabilities.
I. Policies 
Schools managed by Oakmont Education are committed to ensuring all students with disabilities receive the support necessary to achieve their high school diploma. Our policies align with federal and state regulations, including the Individuals with Disabilities Education Act (IDEA), Section 504 of the Rehabilitation Act, and Ohio’s Graduation Requirement
A. Graduation Tracking Policy: 
· Graduation Tracker is developed for all students with disabilities in grades 9-12. The tracker is updated monthly from the student’s enrollment date and includes input from the student, parents/guardians, intervention specialists, general education teachers, and school counselors.
B. Early Identification of At-Risk Students Policy:
· Students with disabilities at risk of not graduating are identified through data analysis, progress monitoring, and IEP team discussions.
· These students receive personalized educational and support plans to address their unique needs.
C. Graduation Decision-Making Policy:
· The Students with IEPs Graduation Decision-Making Tool (provided by ODEW) ensures that students receive appropriate accommodations and modifications necessary for graduation requirements
D. Intervention and Support Policy:
· Students at risk of not meeting graduation requirements receive targeted interventions, mentoring, academic support, and transition planning.
· Extended learning opportunities, such as credit recovery and tutoring, are available to students with disabilities.

E. Data-Driven Accountability Policy:
· Graduation tracking data sheets are maintained to monitor students at risk of not graduating. 
· Monthly review meetings with the Special Education and Student Services team assess student progress and the effectiveness of interventions.

II. Practices
Schools managed by Oakmont Education employs the following practices to improve graduation rates    
A. IEP-Based Transition Planning:
· Each student’s IEP includes transition goals that align with career, college, and independent living readiness.
· Work-based learning experiences and partnerships with vocational and career centers are integrated into student pathways.
B. Student and Family Engagement Practices:
· Parents/guardians are involved in all aspects of the graduation planning process.
· Family engagement workshops provide resources on graduation requirements and post-secondary options.
C. Data Collection and Progress Monitoring:
· Graduation trackers are systematically reviewed at each IEP annual review and during student support meetings.
· Progress monitoring tools track students’ completion of coursework, assessments, and alternative graduation pathways.
D. Professional Development for Staff:
· Special education teachers, intervention specialists, and school counselors receive ongoing training on graduation pathways, the Graduation Decision-Making Tool, and interventions for at-risk students.
III. Procedures
A. Graduation Tracker Development and Review: 
· The Graduation Tracker is developed upon the date of enrollment at orientation.
· Trackers are reviewed and updated monthly and during IEP meetings as well as transition planning sessions.
B. Identification of At-Risk Students:
·  Students with disabilities are flagged for additional support if they:
a) Have failing grades in core courses.
b) Have chronic absenteeism.
c) Are not meeting IEP transition goals.			
C. Data is reviewed monthly by the Special Education Team to adjust   interventions as needed.
· Implementation of Support Plans:
a) Personalized educational and support plans are created for at-risk students, detailing intervention strategies such as:
(1) Small-group instruction.
(2) Additional academic tutoring.
(3) Extended learning opportunities (e.g., credit recovery).
(4) Alternative assessment accommodations.
· Use of the ODEW Graduation Decision-Making Tool:
a) The tool is completed for every student with an IEP to determine eligibility for alternative pathways and accommodations.
b) A record of this decision-making process is maintained in each student’s file.
· Monitoring and Reporting Procedures:
a) The Special Education Team compiles data on graduation rates, at-risk students, and intervention effectiveness.
b) Reports are submitted quarterly to district leadership for progress analysis.
c) Data is shared with the Ohio Department of Education and Workforce as required.
IV. Conclusion
Regent High School is committed to improving the graduation outcomes for students with disabilities. By implementing strong policies, evidence-based practices, and effective procedures, we address the identified gaps and ensure that all students receive the support they need to graduate successfully. This document serves as our Policies, Practices, and Procedures (PPP) submission to the ODEW Monitoring System and will guide our continuous improvement efforts.




 For further clarification or additional information, please contact:
 Elisha Bryant
Email: EBryant@oakmontedu.org
Phone: 330-476-4114
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Discipline of Special Education Students Under IDEA

IDEA discipline protections apply to children who are eligible for special education or for whom the district is deemed to have knowledge that the child might have a disability (see 34
C.F.R.300.534 [Protections for children not determined eligible for special education and related services].

Ohio |

Student protected under IDEA violates a school code of conduct.

|

Conduct a Disciplinary Hearing as for all students.
ORC 3316.66 [Suspension, expulsion or permanent exclusion - removal from curricular or extracurricular activities]

Disciplinary removal for current misconduct is for less than 10
consecutive school days and removals total less than 10

cumulative school days in a school year.
34 CFR § 300 530 (Aubhcrty of school personna]

|

District may exclude student from current placement without
obligation to FAPE unless the district provides services for students

without disabilities who are similarly removed.
34 GFR § 300 530(6)3) Authciy of school personnell

Types of exclusion may be suspension, removal and assignment to
an interim alternative educational setting (IAES). An “in-house”
suspension may be considered a change in placement.

By the 10n cumulative school day of removal in the same school year,
the district must consult with at least one of the student's teachers to
determine the extent to which FAPE services are needed to enable the

student to continue to participate in the general ed curriculum,

although in another setting, and progress toward meeting IEP goals.
34 OFR §.300 5303 [Authosy ofsehoot parsonnol]

l_ NO to both p—

Student conduct is NOT a manifestation of his/her disability.
34 GFR §:300 530(¢) [Authonty f schodl personnl,

|

May apply relevant disciplinary procedures in the same manner and for the

ssame duration as to students without disabilities.
3 CFR §300 530() Putorty of school personnel.

'

IEP Team determines extent to which FAPE services are needed to
enable the student to continue to participate in the general ed curriculum

and progress toward meeting IEP goals.
4 CFR § 300 530(4XS) sty ofschool prsonnl]

v

Provide, as appropriate, functional behavioral assessment and behavioral

intervention services and modifications.
34 CFR § 300 530()(1) Iuthorty ofschool personne]

'

Return child to placement when the disciplinary period expires unless
parents and school agree otherwise, or child is lawfully expelled — services

would still need to be provided.
34 CFR § 300.530(0) Puthority of school porsonnel].

Disciplinary removal for current misconduct is for less than
10 consecutive days but removals total more than 10
cumulative school days in a school year.

Parents can request a due process hearing if they object to a change of placement
or if they do not agree with the manifestation determination.

Districts can request a due process hearing i a child is a danger to themselves
or others or if parents refuse a change in placement

Disciplinary removal for current misconduct is for more:
than 10 consecutive school days.

'

Removal is a change of placement.
34CFR § 300 535(8K) (Cheng of pecoment ocatsa o eeary removel)

34 CFR § 300530(5) uthorty o school personnel]

Is the current removal one in a series
that s a pattern of removal
constituting a change of placement?

YES

34 GFR §300 538(s)2) (Chiriga of placement bocauss.
of tiscipinary romoval)

Notify parents immediately of decision to change placement for
disciplinary reasons & provide procedural safeguards notice. The child is

entitled to services as determined by the IEP Team.
4 CFR § 300 530() and 34 GFR § 300 530(6)(5) [Authorty of school persommel.

!

Within 10 school days of the decision to remove the student for
disciplinary reasons the district, the parent and relevant
members of the IEP Team must review information and make a

manifestation determination.
‘34CFR §300.520(c) [Authoriy of school personre]

—

Manifestation Determination
Questions for the team to
consider:

YES to either

- Is the conduct a direct result of
the district's failure to implement
the IEP?

- Does the conduct have a
direct and substantial
relationship to the disability? l

—

Student conduct IS a manifestation of his/her disability.
34 CFR §.300.520() [Autherky ofschool personnall

If conduct was a direct result of failure to implement the IEP, the district

must take immediate steps to remedy those deficiencies.
34 CFR § 300 59083 [Authordy of schoolpersomnel]

'

Conduct a functional behavioral assessment and develop a behavioral

intervention plan, or review and modify an existing plan as needed.
34 OFR §300 S300X1)GH) Pty ofschoot personnel

v

And retum child to placement unless parents & district agree to a different

placement or removal is for **special circumstances” under s e 300520
34 CFR§300 S001) Authrty of sl persornll

Note: If the conduct that the child is being disciplined for involves “special circumstances" cited under
34 C.F.R. 300.530(g) of weapons, illegal drugs, controlled substances, or serious bodily injury, school
personnel may remove the child to an interim alternative educational setting (IAES) for up to 45 school
days, regardless of the manifestation determination. The IEP Team must determine the IAES.

The flowchart lays out the steps that a school district must take when disciplining a child with a disabilty.
However, at any point the parents and school district can agree to change a child’s placement for
disciplinary reasons. This type of agreement is noted through a review of the child's IEP and affixing
new signatures to the IEP.
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